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CCLCASESTUDIESD SCENARIOS INPRACTICE

Scenarios in Practice

In this document are the case studies from each country participating in the Creative Classrooms Lab
project. During the course of the project, seven different scenarios were developed by the policy project
partners and the lead teachers The case studies complement the final report from Observation and
Documentation of Practicgdeliverable D4.3).

After initial exploration of the hot topics and ¢ ommon challenges involving the implementation of
technologies, the following scenarios were produced:

CCL SCENARIOS 2013 CCL SCENARIOS 2014

Flipped Classroom Collaboration and

Italy - Portugal Assessment
: (iGroup)

Austria - ltaly - Slovenia

Collaboration

Austria - Belgium Wallonia
Slovenia School to School
Collaboration

Belgium - Czech Republic

Personalisation

Czech Republic
Lithuania - UK
Liberating Learning

Lithuania
Portugal - UK

Content creation
Belgium Handers - ltaly

Each case study gives some background information on the school involved and addresses how the CCL
project teacher implemented the policy scenario in pr actice.

The CCL project teachers developed learning activities using the different phases ofDream, Explore,

Map, Make, Ask, Remake and Show as outlined within the scenario development process. Further
information about the scenario development process and the seven different scenarios created within
the project is available on the project website: creative.eun.org

At the end of each case study, the CCL teachers have given their own top tips for experimenting and
developing the use of tablets in the classroom.
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Content Creation | Belgium Flanders

MIDDENSCHOOLYPRES
CCLPROJECTTEACHERPHILIPEVERAERTS

The aim of the scenario was to move from the use of traditional or simple
digital textbooks towards enabling t he students to create interactive digital
books. In this scenario the idea is for students to create interactive digital
content, for example a video, a game, a presentation, alearning module or
even an app that can be used by others. Students thereby bewmme
O6prosumersd: producers and not just
the processes and pitfalls of designing and creating content in an authentic,

real-world problem -solving context. One of the key aims was to motivate
and engage students to be more actively involved in creating content.

Middenschool, Ypres, Belgium has 190 students from age 1215 years it is one of four schools across a
large campus. Middenschool, Ypres has 9 Smartboards, 50 PCs and 36 iPad3here are four classrooms
that can be used for iPads there is a basic WiFi network and Airserveris used to share audio and video.
In this school, access to the tablets is on a timetabled basis.

Philip Everaertsis the CCL project teacher and takesresponsibility for teaching two subjects in school.
Firstly, he is a technology teacher and uses digital textbooks and supports studentsto create their own

material; this also involves the use of design and technology tools. The students can use tablets, but
equally make use of tools including saws, screwdrivers and cuttersThis year students choose their own
apps to deliver the end product. The school has focussed on the CCL scenario '‘ContentCreation’. The
second subject is 'Active learning with ICT; there is no national curriculum for this subject but a small
team of teachers has developed the content for the school looking at the use of ICT across the

curriculum. Philip has now linked this work closely with the scenarios on content creation and

collaboration. Every course is delivered by he teacher using iBooks and iTunesU.

The studentshave® ct i ve Lear ni ng wi t hThe ©Suldénts haverbeed intltoducedt® a we ek
the work of the CCL project and understand the different stages: Dream, Explore , Map, Make, Ask,

Remake and Show. The teacher has created new digital learning resources and activities for each aspect

of the learning story. One of the significant differences with this

scenario is that the teacher has chosen to rotate students through

various different activities. This has helped to ensure that the

students had enough access to the devices.

One room in the school has been co
Lear ni ngThiRis a largedspace that enables the students

to have access to a range of devices including PCs and tableg.

However, the desks can be moved and arranged in various ways

to allow the students to work in groups of different sizes. The

teacher is able to give the students access to other technologies

and tools in a designated area of the room.
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The students have to create their own iBook about communication over a series of lessons using
Creative Book Builder. The students can access the activities as an iBook he teacher has created videos
for the students to watch and they then copy the same tasks.One of the advantages of the different
sections is that the teacher can rotate through some of the activities over a number of weeks. This means
that the students can organise their own learning and work at their own pace. Every lesson begins with
a briefing so that the teacher is able to check on the progress of the students. The students also have

toshare their work on thenwamentol 6s Virtual Learni

The students get a list of competencies at the beginning of the task and they know are going t o be
scored against these (maximum of 4 points). One of the tasks involves the students making their own
Perspex cell phone holder. (Produced
by Technotrailer) The students have to
watch the video and follow the steps to

heat the different folds in the Perspex
During the first scenario cycle, Philip
defined the APPS that the students
should use for each task; however, he =
now believes that it would be effective
to give the students opportunities to

identify their own APPS and to become
more responsible for deciding the
format of the outputs for their actual

tasks.

At the beginning of the project, Philip felt that it can be difficult to motivate other teachers in school.
This is because some teachers need more confidence with the technology.However, he has found it
helped to work with a small team in school to look at how to improve learning and teaching using
technology. Philip has worked across the school to build a small group of lead teachers. These 610
teachers meet regularly to discuss developments in learning and teaching using technology. As ICT ca
ordinator, Philip is given a number of non -teaching hours per week to provide training and support for
other staff in school.

Students like being able to work on different activities. One of the challenges can bethat it does take
more time for teachers to create the ©O6outline
engage the students in the process. It can be a considerable challenge for teachers and students to use
tablets because it can take bnger to create a meaningful end product. The teacher has highlighted the
importance of smaller tasks within each lesson to enable the students to build an evidence portfolio
across different aspects of work.

Top Tips from this teacher

1. Try and dare to fail
2. Do not use too many app S

3. Actas acoach
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Collaboration | Slovenia

HIGH SCHOOLGIMNAZIJAJOg ETPAE| NI KA
CCLPROJECTEAD TEACHERSMONA GRANFOL

The purpose of this scenario was to encourage all students to
collaborate and contribute to create a product to achieve the learning
outcomes. At a policy level, there was recognition that students
should take more responsibility for a role within their own learning.
This could lead to different students doing various types of tasks with
their peers. Policymakers recognised that students need to develop
essential 21st century skills and be given the opportunity to be
engaged in collective problem solving, social learning, peer to peer interactions leading to improved
communication and interpersonal skills. In terms of resources, the scenario suggested that teachers and

students should use web based resources which can be accessedia tablets or individual devices, and
also presentation tools that students can use with their tablets.

The aim was to encourage the teachers to facilitate the learning in a more supportive role and to be
aware of how the students learn. The teacher had to provide regular guidance to the students on how
to improve their work and encourage them to reflect on their progress. The aim was that the teacher
should use the tablets to record evidence of the students working together to inform their teacher
assessmentslt is important to note that the students were expected to be involved in some individual
tasks to demonstrate their understanding as well as participate in co-operative group work.

I n Sloveni a, Hi gh School Gi mnazija JoHeta Plelnika i
students from all over the city. There are 870 students between the ages of 15 and 19.There are four

grades with seven classes in each grade making a total of 28 classesThe average class size is 30

students. This school has one mobile ICT classroom which means that 25 laptops can be brought to the

classroom by students. The school has a wireless internet connection and also provides access to

Eduroam.

In 2010, one group of students was identified as a 0N
/. groups of students with access to netbooks. Last

[ year (2014)the first netbook generation took part
in the national exam Matura and after getting
official results from the national agency, the
netbook class was identified as having the best
results in the school.

Simona Granfol, a CCL project lead teacherwho
teaches German to 33 students who do not have
tablets, but they do all have access to a netbook.
However, the most important consideration here is
that students have access toan individual device.
The aim of this was to encourage the use of ICT in
all subjects for this specific group of students.
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The students sit in groups of four. The teacher presents from the front of the classroom using an
interactive whiteboard. The teacher has chosen to organise thelearning in this way, to enable the
students to work individuall y or collaboratively in smaller groups according to the task. Throughout the
lesson, the teacher refers to materials on the virtual learning environment.

Simona begins the lesson with a quiz on KarlBenzthat she has prepared and saved on the school VLE.
As part of the CCL project, the teachers in Slovenia have been working on a scenario on
collaboration. Simona has shared all the stages of the scenario with her studentsToday she revisits the
ODr etgpmart of the scenario and shows where the student

The teacher shows the students a video about German inventions; Aspirin, BMW, Beer, Levi Strauss and
Haribo to name but a few. It is fascinating when you start to think about wh at has been invented in a
particular country. The teacher then shows the students a second video about Karl Benz and how he
developed the car and the brand.

The teacher then divides the students into groups with three or four students to undertake their o wn

research and create a presentation on a German invention.This is the 0 Ma k paft of the scenario

processI n t he oMake phasedé, the teacher felt that it was
t hat i's more subject Have tooenach possiilitystd lasd aus and cheo pard t

when they can show their creative potential. This helped the teacher to be certain that there is visible
evidence of their o0l earningo.

The students are allowed to decide the software
application that they want to use for their
presentation. Some of the students choose
PowerPoint, or Prezi, but the teacher also introduces
the idea of Glogsteror a Wordle.

Each group has to make a questionnaire with a set
of questions so that other students can watch their
collaborative presentation on German inventions
and then answer the questions. The teacher takes
responsibility for deciding which students should

work together to e nsure that they can collaborate
with each other. The teacher asks the students to allocate roles within the group.

1 person is responsible for a slogan/advert
1 person will find the information or the invention and collate itin a Google doc
1 student will write the quiz

=A =4 A =4

1 student will create the presentation

The teacher has found that a standard 45 minute lesson is not enough to create something useful and
has therefore used a double lesson for this part of the scenario. However, the students soon get to work
as they know there is a lot to do. The double lesson allows the students time to think and discuss their
ideas. The teacher is able to go around and support each group. One of noticeable advantages of this
task is that not all the students are doing th e samething; the students know that they have to remain
focussed on their task as the teacher will be looking at their individual outcomes. The information that
is collated in the Google doc is accessible by the whole group and this will mean that the students can

al | see each otherdés wor k.
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One of the biggest challenges is to implement individual good examples across the core areas of the
curriculum to encourage all teachers in school to make effective use of technology. At a school level,
CCL lead teache Simona Granfol has encouraged team teaching. The starting point was to establish
connections among courses through the ICT tools, while at the same time project group tried to
systemically develop an alkaround competence of digital literacy.

Simona hasalso been one of the teachers trialling the use of IRISConnect and has now begun to use
this to support other teachers. This means that she can record herself teaching and upload this to a
shared space for other colleagues to watch her lesson.

Training is provided by the National Education Institute in Slovenia. There are subject networks and
access to advisers who can give specific guidance about how to implement ICT across the curriculum.
There areonline webinars each month at a national level and these are free for teachers to participate.

Top Tips from this teacher

Think about how to formulate the task for the students:
I What is the learning?
I What is the anticipated outcome?

Try to stick to one app in connection with a specific way of working o}
dondt wuse different apps every | ess
opportunity to choose the program they are going to use for learning.

Collect feedback from your students on a reg ular basis, especially in the
beginning of introducing new approaches, apps, methods etc. The

digital knowledge of the students is often wrongly understood o they
do not know as such about ICT then we assume or they have different

kind of ICT knowledge @ according to their interaction with digital

media outside school.

Develop new ways of working with ICT together / in cooperation with
other teachers in the classroom, so that you introduce and work with
ICT (methodology) in a similar way and that students ¢ an use steps

from work in one lessons also in other lessons  d teacher can develop
together guides for other teachers to access.
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Collaboration | Austria

NNO INFORMATIK MITTELSCHULBTOCKERAUAUSTRIA
CCLPROJECTTEACHERPETERSTOCKELMAIER

NNO Informatik -Mittelschule Stockerau, Austria is a public school
located near Vienna; it has approximately 200 students aged 1614
years old. Throughout the project there has been a team of four teachers
working on the goals and objectives of the CCL scenario on
Collaboration. Teachers at the school identified that they wanted to use
tablets in lessons in an effective way and to increase the motivation of
students.

The school has three computerlabs equipped with approximately 25 PCs each. There are four interactive
whiteboards in the school. All other classes and rooms are equipped with laptops (LAN, Internet),
beamers and speakers. All students have their own device (netbook), which is purchaseé from their
parents in the first class. At the beginning of the CCL project one class was equipped with Samsung
Galaxy Note 10.1 Tablets and theSamsung School solution which includes screen sharing andearning
management software and a 65" LED screen.

Peter Stockelmaier is the CCL project teacher, but importantly, there is also a class tutor, Claudia

Bernsteiner team teaching within the lesson too. During the Link Observation Visit Peter uses the

Samsung Schoolsolution and asks the students to log in and establish a connection with the large

screen. The students log on and write a note or draw on their tablet to show that they can communicate

with the board. The objective of this I esson is for
students have to begin by answering questions and sending in their responses. There are six questions

and the students can work at their own pace. The teacher examines the responses with the students.

The students are also able to see their own individual results. Tte students are given the correct answer

and a pie chart so that they can see the percentages of the other students who got the same questions

correct.

In the next part of the lesson, the teacher draws a
diagram of a see saw and one person on each side.
One person weighs 13kg whilst the other weighs 78kg.
The teacher talks about the difference between the
weights of the two people and asks what will happen.
The teacher then shows the students how to calculate
this in Newtons. He also explains the experimentusing
real equipment. The teacher then sends the students
a chart from the main PC attached to the LED screen
with information missing. The students receive this via
their tablets. The class tutor explains how the students
should work for the tasks. Some students experiment
with the practical equipment whilst others do the
same investigation on the Samsung tablet. Both sets of students have to record their findings on the
electronic worksheet that has been sent to their tablet via the Samsung School. Thereis no printer from
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Samsung, so the teacher cannot print the students work, but the students can put their work in Dropbox
and print it at home. The students experiment with different amounts in grams. In the plenary, the
teacher and the class tutor recap the results and the teacher ends by showing how to write the
conversion from newtons to kilograms as an equation to show the leverage. In the plenary, the teacher
gives the students a hypothesis, and asks tthusen
the calculator to work it out. This has been an important lesson to observe because it emphasises the
importance of giving students opportunities to work with real science resources as well as technologies.
The CCL project has encouraged the teacheto plan more collaborative activities and yet still maintain

time to develop studentsd individual knowl edge.

The school is part of a National network called ENIS and this means that the teachers can work with
other colleagues in Austria on the implementation of tablets in school. The school has also benefitted
from having four project teachers who have taken responsibility for cascading the work of the project
across the school. The team of teachers found working with tablets very different to working wi th
netbooks. To assess collaboration during the lesson one student of each group makes a time-lapse
video from the work in the group. The students have to write a short protocol, which should show the
work of the group and their own task in the group. One of the biggest differences was that the students
were unable to type too much because they were not familiar with using a touch -style keyboard on the
tablets. The school has adapted some activities to accommodate this by encouraging students to draw,
and make handwritten notes on content that can be shared.

Top Tips from this teacher

1. If you want to use mobile phones, tablets or notebooks
(BYOD) in your lessons just make little and simple steps.

2. If you use digital devices in your lessons and some
pr obl ems atgivesu ,In sachb situdations it helps
to have substitute preparation for the lesson.

Page 11 of 30
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Collaboration & Assessment (iGroup) |

Italy

1T GIORDANISTRIANO

CCLPROJECTEAD TEACHERDANIELACUCCURULLO

In the second cycle of scenarios the aim was to build upon the

work on O6coll aborationd

progress and assess the work of an individual student involved
in collaborative learning. The teacher should also be able to

evaluate the overall group performance. The initial

the scenario also encouraged the teacher to give individual
students roles within the tasks. The teacher has to encourage the
students to reflect on their learning and give final feedback

and begi

narrative of

discussing targets and competences of individual students
including their ability to interact with peers as well as to demonstrate critical thinking through analysis

and presentation of new learning materials.

IIT Giordani Striano is in Naples.The school is a

technicalinstitute with four different branches of

studies: ICT, Chemistry, Mechanics and ElectronicsStudents are aged 1419. The school merged with
another school two years ago. There are almost 1300 students in the school.

The CCL lesson observation was withCCL lead teacher for Italy Daniela Cuccurullo and the 5th grade
students aged 17, who largely came from the previous school where they had already been involved in

a national initiative called Classroom 2.0.

At the beginning of the CCL project, Daniela wanted to:

1 Learn how to make the most of handheld devices

1 Have a chance to discuss evolving practice with other teachers
1 Get practical examples of best practice as models to share in other contexts

The teacher wanted to use the learning scenario to
teach English for specific purposes. The school has
adopted the CLIL (Content and Language
Integrated Learning) methodology; this means that
the English language teaching is integrated into
the specialist subject 8 in this case Science.The
teacher has focused the work of the CCL project
with a particular group of students. The students
do not have access to the tablets beyond the lesson
time. However, all of the students have their own
mobile device and access to the internet at home.
The students can use their nobile phone in class
for learning purposes.
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In the lesson observed as part of the CCL observation visit, the students know that they are at the
0 Cr e glhase®df the scenario.

The lesson begins with the students sitting at desks laid out in a horseshoe stape around the interactive
whiteboard and the teacher. The students all had access to aSamsung GalaxyTab 4.

Prior to the lesson, the students have had to research alternative forms of energy and focus on one in
particular. The teacher begins the lessonwith a video, the students watch the video and the teacher
then asks the students to contribute to a LINOIT about the different kinds of energy sources. The
students readily give responses and the teacher begins to target some students with additional
guestions; for example, how does a solar panel work? What are the advantages and disadvantages of
solar panels? (It soon becomes clear that the students need to have done their research prior to the
lesson.) The teacher moves on to a discussion about renewableand non-renewable energy sources and
again the students share their understanding. This section of the lesson is dependent on the students
being able to draw upon their prior knowledge from lessons in the science labs as well as their own
flipped learning at home. This means that the teacher can use the time to focus on their English skills.
The teacherds role is critical here to ask que

formative assessments before moving to the next part of the lesson. During the next 15 minutes, the
students then share their work and prior learning, but the teacher steers their responses to guide the
next stage spontaneously. Whilst the students are not currently allowed to take their tablets home, all
of the students have prepared something digital to show that they have completed their flipped learning
task. Some students have also brought their own mobile device to the lesson and they can use this
throughout to support their learning.

In the second part of the lesson, the teacher has created a webquest that she has shared with the
students via Edmodo. The task is for the students to create a learning app, a chapter for a wiki, a Popplet
or a Glogster to demonstrate their new knowledge on different forms of e nergy. The teacher uses
RubiStarto enable the students to write their own assessment criteria for the task. The rubric can then
be downloaded or printed so the students have a checklist for their work . (Title, Content, Accuracy,
Attractiveness, Audience and Appeal).

The students rearrange the desks into groups of four to collaborate on their product. The students
discuss their work in Italian, but the end product has to be in English. The students now have the rest
of the |l esson and éndaxiteilressecsmutracedacr eat e
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Daniela has identified that it can be a challenge to have reliable access to the internet. One solution
would be to provide a Wi -Fi access point in some of the teaching rooms as well as the labs.

It can be a challenge to motivate students to do activities at home to prepare or extend their learning.

It has been i mportant to encourage some of the
in class who are not so confident with using the technologies. Teachers need formal and informal
chances to meet and share their work in progress. This school has a group of teachers who work
together to share new ideas.

Top Tips from this teacher

1. From time to time stop and reflect about the scenario, the lessons, the
students and the teaching/learning process; try modi  fications and see what
works and what does not.

Try not to be inundated with the wave of the apps; handle them through a
careful and select them following the steps of the scenario.
Enhance peer classroom observation using mobile technologies and share

your reflections with colleagues.
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Flipped Classroom | Portugal

AGRUPAMENTO DEESCOLAS DEREIXO(FREIXOSCHOOLCLUSTER
CCLPROJECTEACHERPEDROCORREIA

The aim of this scenario was to introduce the students to the concept of

the Flipped Classroom.This was to encourage the students to make more
use of their time at home for class preparation and to enable them to

make better use of their time with the teacher. The policymakers were
keen to understand how introducing the Flipped Classroom might

support the student to connect home and school encouraging the

student to take more responsibility for their learning. The idea was that
students should be encouraged to watch videos, make notes and to begin
to develop new resources to support their own learning at home prior to

the lesson enabling them to use the lesson time to explore content
further and to collaborate with their peers and their teacher on more

challenging ideas.

Pedro Correia is the CCL cooréhator in the Agrupamento de Escolas de Freixo (Freixo School Clustér

Freixo School is a public school which includes kindergarten, primary school and a lower secondary
school with a total of 800 students from 3 to 16 years old. There are 75 teachers atthe school. The
school identified that the work of the CCL project would be focused within one eighth grade clas s. (12-

13 year old students)

The school has access to a vast range of technologies including PCs, interactive projectors and
whiteboards. There are also at least 6 digital video cameras.The school provides all students, parents,
teachers and staff with a school email account which is the main communication channel in use.Moodle
and OneDrive platforms are commonly used in the school learning activities. The school has also been
identified by Microsoft as an Innovative Pathfinder School within the Partners in Learning programme.

The initial goal was for the 18 students to use a Flipped Classroomscenario with all their teachers across

all 14 subjects. To implement the Flipped Classroomscenariob, t he school used the O0PUP|
8 tablet (known locally as Magalhdes) with Office 2013. All 18 students were able to take the device

home as well as the teachers.

The school had to define common ideas for all staff. The teachers found it a completely different

teaching and learning environment. Teachers had to be aware that some students came to lessons
unprepared and had not completed the tasks required. The students were also aware of the differernt

skills of the teachers and the types of activities that they had to do during their lesson time. The students

liked biology lessons because the teacher gave them quizzes or asked them to make a poster.

The CCL project teacher explained that in a typical lesson, students were able to share their
achievements and knowledge acquired at home. For this, the teacher proposed some activities such as
group discussion about the main ideas of the topic. Sometimes the students had to answer quizzes or
online questionnaires. Teachers used Infuse Learning and Windows 365 Excel tools. The school has had
some difficulties with the internet connection which compromised the development of some planned
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activities. Thus, from a certain point it became necessary to always hae activities on paper that would
make it possible to "replace" the online resources if there was failure. From time to time the students
were askedto present to the class the results of their learning in the form of posters or PowerPoint
presentations. Students frequently used Office 2013 resources.In some cases teachers chose to subtitle
short films taken from YouTube.During the lessons, the teachershelped with the creation of individual
presentations, assisting on questions and validating the conclusons reached.

An interesting example was the subject of physical education, given its essentially practical nature the
teachers felt that it did not initially look as if it would be possible to implement the flipped classroom
scenario. The CCL teacher, therefore, proposed that the students study the rules and technical
movements of the sport "Korfball". Students, in groups, produced videos / tutorials on the various

technical aspects of Korfball. They shared the videos on the OneDrive platform, serving & a technical
document for their study. After this approach, the teachers found that students were involved more
dynamically during classes and took an active role among peers with more practical difficulties,
correcting the technpgmadmerdsski | | sé and the pl ay

The teachers felt that using the tablets in this way had improved student and teacher communication
during the lesson time. Students were allowed to learn at their own pace and teachers could spend
more time supporting students in class. However, teachers also felt that implementing the Flipped
Classroom was time consuming andthat it was extremely challenging to find appropriate resources in
Portuguese.

Top Tips from this teacher

1. Donodt be afraid and believe in what

2. Sometimes not all students will ful  fil with their tasks at home and you will
want to give up Flipped Classroom. At that time think that in the
traditional method of teaching also not all students are aware of the class
and performing the required tasks.

Having a device with access to the in ternet in the middle of the class can
be tempting and distracting for students. | think it is not worth to police

trying to prevent less suitable uses, let them know you are aware that they

can do this but that will have to carry out tasks within a set per iod of time
and with quality.
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Personalisation | United Kingdom

CRAMLINGTONLEARNINGVILLAGE NORTHUMBERLAND
CCLPROJECTEAD TEACHERPHIL SPOORS

The main focus of this learning scenario was to design activities that
meet the needs, competences, capabilities and learning preferences
of individual students. The UK CCL school$ad a particular focus on

narrowing the attainment gap and focused on students from

challenging backgrounds. They were interested in looking at how

access to a personalised learning environment through use of
tablets (at home as well as in the classroom) has an impact on

s t u d dearhirgg@nd helps to engage them in their education.

Cramlington Learning Village is a large secondary school in the
North East of England and caters for students 11-18 years old. Phil Spoors is Assistant Head teacher (e
learning) and CCL project lead teacher for the UK; he has implemented the learning sceario on
personalisation into his trans-disciplinary units with year 9 students.

This school is now in the fourth year of a one to one mobile device scheme. This scheme involves giving
each student the chance to use a tablet both inside school and at home. The scheme currently includes
students in years 7, 8 and 9 (ages 1114) and the school also operatesad Br i n g Y evcedscl@men D
to the 6" form students (ages 17-19). The scheme runs with the support of the parents who contribute
towards the cost of the devices and also work closely with the e-learning Foundation, a charity set up

to help put | CT i ninthisschool al studenes havedtiseir dwo deeice. At the time of

the CCL observation visit, each student was equipped with a Samsug Galaxy Tab3. ( 70 ) .

In the lesson that was observed as part of the CCL project, the students began by scanning a QR code
which linked to a survey. The teacher collated the data centrally, but also the students were able to see
what others were writing. The students have continued to use paper to draft out their project. As this
class is made up of two tutor groups (over 50 students) then the mobile technology offers a way of
collating survey results which simply could not be collected, interpreted and acted upon within a single

lesson otherwise.

This classroom has round tables around the edge of the
classroom with access to two PCs on each table,
though these are not used during the lesson. In the

centre of the room, the teacher has arranged three

rows of chairs for the students to use when they are

working as a whole class at particular stages of the
lesson.

In the second part of the lesson, the teacher brought
all the students back together in the middle of the

room to talk about how to give appropriat e feedback.
He asked the students how they would give feedback
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and collates their responses in a PowerPoint. This will be placed on the class blog for later reading. The
teacher shows the students a video of an amateur band playing a famous song and the students have
to give feedback on the performance. The teacher then asks for a student who is willing to share the
draft work and models how to give appropriate feedback. This part of the lesson aimed to draw out
how to be specific and constructive in feedback.1 t hi ghl i ghted how si mpl
sound goodd6é isndét Prewdind syppative, specificoadviceto explaen mwhy and what
could be improved does. The existence of a specific class blog facilitates the instant recordng and

sharing of the discussion for later use by every student in the class on their 1:1 device.

In the final part of the lesson one student is responsible for sharing their paper draft, whilst another
student gives feedback. The third student in the group has to video or record the interview in some way,
the student is allowed to decide on the most appropriatetool. The r ol e of the thi
Their job is to comment on the way the feedback was provided from one peer to another. This focuses
the subsequent conversation on the process of providing and receiving high quality feedback and
encourages a dialogue between the three students on this rather than just the actual work under
discussion.

In all lessons, the learning comes first,follow ed by the use of tablets as appropriate. In this particular
case students were approaching t, lasesuch ihvsak ilmpopantahsye
understood how to provide and take on board constructive and useful feedback/critique. This lesson
was very much about training the students on this approach. The fact that the mobile devices have a
video camera offers an opportunity to capture feedback discussions which would not have existed
without the use of the technology. The use of video t o review feedback conversations allows students
to take control of the critique and feedback process and facilitates the subsequent reflection on how

well this has gone sothat it can be constantly improved.

These students have worked through the scenario process stage by stage and the lead teacher has
suggested the apps and tools that the students should use, but equally the students have developed
an increasing independence to make their own decisions about when and how the technology is used.

Top Tips from this teacher

1. Keep learning central - what 'learning' do you want to happen? Only then think about
how mobile technology can be applied and whether it is relevant.

Don't get too focused on specific apps. There is nothing wrong with using spe cific
apps or teaching them but th e important thing is to think about what you want to
achieve first and then look to see if there is an app/tool which can support this. If

not, create one or do something which doesn't involve the tablets!

Play to the tablets strengths. They are fanta stic for communicating and

collaborating, for capturing/sharing/feedback, for research and for allowing

extremely fast access to specific resources (e.g. using QR codes). Remind everyone
using them that they are not a PC - whilst there is some overlap in terms  of what
tablets and PCs can offer they have some very different strengths and weaknesses!
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Personalisation | United Kingdom

PENWORTHAMPRIORYACADEMY, PRESTON
CCLPROJECTTEACHERLISACOWELL

The aim of this scenario was to encourage the teacher to implement a more
personalised approach for students. The plan of the scenario was to
encourage the teacher to be more aware ofthe s t u d enditidsablearning
needs including their speed and style of learning. The idea was that the
teacher should be able to tailor the resources for specific students and to
provide appropriate feedback and evaluation opportunities. The
suggestion was that by giving students access to a personaligd learning
pathway, this can lead to improved student motivation, self -esteem and
better academic achievements. In this scenario, the teacher aimed to

develop skills of self-discovery, curiosity, effective research, framing
(re)search questions.

Penwortham Priory Academy has 600 students from 11-16 years. The school started a 1:1 scheme to
introduce iPadswith a trial class in May 2012. Following this trial, the school provided iPads to all staff
in June and July 2012 and went on to issue iPads to students in September ad October 2012. The
scheme was initially funded through the e-learning Foundation with parents making a charitable
donation on a monthly basis so that the iPads can be used in school and at home. The scheme still runs
in a similar way with parents contributing on a monthly basis but the school now administers it. When
year seven students join the school in September, they have the opportunity to opt into the scheme. At
the beginning of the CCL project there were three year groups of students using an iPad on the one to
one scheme. Now, all year groups have iPads. The currtr
have the larger model. The school is currently going through a program of equipping many of the
classrooms with Apple TV and will gradually phase out PCs. It has retained interactive whiteboards.

Staff and students can make their own decisions about which apps to use on the tablets. However, the
school has introduced 0Showbied across the dFohool . T
Adobe writer but, as the app Showbie developed, the designers incorporated annotation tools which
have negated the use of other apps in conjunction with Showbie. Showbie works like a Virtual Learning
Environment and allows the teacher to create a virtual classroom, to comment and to feedback on
studentwork.| t means that the school can access evidence of

Lisa Cowell is the Deputy Headteacher and the CCL project teacher. Her focus for this work is with the

year 7 nurture group. These students have been identified because it will allow the school to address

how to look at personalisation of individual learning needs and many of these pupils have low levels of

literacy. In this History lesson, the teacheris focussiy on devel oping the dasko secH
The teacher said: ol " m particularly interested in thi
making reference to an expert as part of a scheme of work before."

The teacher introduces the students to different roles within the feudal system. Prior to the lesson, the
teacher has spent considerable time preparing videos using Aurasma that bring each picture to life with
a voice describing the main description of each role. Whilst this set of videos may have taken a little
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while to prepare, it is well worth the end result to see the students engaged in the activity. Some of the

students may struggle with writing simple sentences and the teacher has used the technology to make
the content of the lesson accessible and fun.The teacher has also prepared a Keynote file for a student
who has English as a second language. This will allow the student to visit each part of the classroond
listen to the Auras in the same way as the other students and then do a drag and drop exercise to label

the different roles in the feudal system. This activity allows the individual student to be able to access
the content at his level.

Although this school has been
using iPads for some time, there is
still the clear expedation that the

students will do some written work

in their books. In this lesson, all
students are expected to write down

the learning objectives and the

teacher also asks them to do a short
written activity. This means that the
student has something to refer back
to; it also means that the teacher is
able to assess the written progress
as well as the practical progress. The written work also quickly reveals the level that the student is
working at.

One child in the class speaks very little English and isable to participate in the lesson through the use

of a personalised OKeynoted that the teacher has

within the feudal system having been given translated versions of narratives. He is also encouraged to
engage with the Auras to pick out key words in English. The teacher ends the lesson by revisiting the
learning objectives and talking to the students about the key vocabulary within the lesson. It takes the
students a significant amount of time during the lesson to listen to each video, but they do this
independently. Aurasma appears to help the teacher bring the learning to life. The teacher also takes a
photo of the students work and this is stored
as the evidence portfolio for digital work across the school.

Lisa has identified that one of the most important aspects of professional development is for schools to
give staff opportunities to learn from each other. Staff are regularly given time at staff meetings to share
ideas and help each other. Ther e is a ten minute O0Show and T
works. One of the challenges can be to ensure that all students have access to devicesThis school has
invested in some additional cheaper tablets that can be loaned out to students in lessons. The teachers
also try to make sure that there is still access to other computers in teaching areas.The teacher has
encouraged students to use their smartphones in class and at home to make sure that resources are
accessible.
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Top Tips from this teacher

Learn from your students. They often know more about the technology and
value being consulted and listened to.

Create different learning environments. If students want to create video
content, they're going to need space and to be away from other groups making
noise. Have lots of break out space. Consider and change the layout of rooms
and buildings where you can.

Have a back-up plan. If Wi -Fi and internet connection let you down, what will

you do? Be prepared for every ev entuality, but that doesn't mean printing loads
of stuff, just know what you could do instead.

Insist the students find the approach, app, outcome that is right for them - if
you need to assess their understanding of a topic, does this have to be a hand
written piece? If not, let their creativity shine through; encourage podcasts,
websites, animations, films, a song.
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Liberating Learners (Independent
Learning) | Portugal

COLEGIOMONTEFLOR
CCLLEADPROJECTTEACHERRUI LIMA

The aim of this scenario in the second cycle was to build upon the

work around personalisation and independent learning with the

use of the tablets. The policymakers agreed that key aspects of the

learning activities should involve: 0 The devel opment of

independent learning and thinking skills through real life

(authentic) tasks and | earntiwag beyond the classroom \
anticipated that students should be involved in understanding

more about themselves as a learner andthe ways in which they

learn.

One particularly important aspect of this scenario is that the teachers in Portugal have used the VARK
questionnairet o ascertain the s tMisdak Auras Reading and Kinaesthetic3. tAlyof e s .
the CCL project teachers in Portugal believe this has been incredibly important and provided essential
advice to both teachers and students about the ways in which the students learn. The teachers have

been able to adapt the content and the activities to personalise the learning for the individual needs.

The teachers have used the information to help to organise the groups for the collaborative work.

Colégio Monte Flor is 40 years old. It is an elementary private school with 220 students (from nursery
to 4th grade - 1 to 10 years old) located in Carnaxide, Lisbon, Portugal.The school has a vision to
promote 215t century skills and to prepare students for life in the world. Rui Lima is the CCL project lead
teacher for Portugal; he is currently the school pedagogical co-ordinator and is a class teacher with 2nd
grade students aged 7 years.

Rui has aimed to fully implement the scenario development on liberating learners in his classroom.

There are 25 students inthe class. The topic is animals and during the lesson observed as part of the

Link ObservationVisit, t he students are at t hdhefssondalesplateipehase of

new area of the school called the Learning Lab, located on the lower gound floor; this is a large vibrant
space with round tables which can be moved. There
is also plenty of space for the students to work on
the floor. At one side of the room is a PC area with
four tables each with two PCs.In the left corner of
the room, there is a large screen connected to an
Xbox and in the right hand corner is a Promethean
interactive whiteboard.

The wall at the end of the room is blank and this
means that the teacher/students have a clear space
to project their work. Each student hastheir own
Magalhdes device (a hybrid, Windows device with a

Page 22 of 30


http://vark-learn.com/the-vark-questionnaire/
http://vark-learn.com/the-vark-questionnaire/



















