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Introduction 

The Ambassadors’ Digest is a quarterly publication which gives an update and an overview of the activities 
carried out by the designated Ambassadors in each country. It comes out every April, June, October and 
December. 

Read the articles 
Denmark 

When AI Becomes Part of the Exam: Future Classroom Teacher Takes the First Step 

 

What happens when artificial intelligence is no longer treated as something outside the exam room, but as 
something future teachers must learn to use critically, transparently and professionally? 

This question is at the centre of a new exam format in Danish at Future Classroom Teacher (FCT) at University 
College Copenhagen. As one of the first teacher education programmes to do so, FCT is now testing an exam 
model where generative AI is permitted in parts of the examination process. But the permission comes with an 
important condition: AI may be used only when the student can document, justify and critically reflect on its 
role. 



This is not an exam that asks whether students can get AI to produce an answer. It is an exam that asks whether 
future teachers can demonstrate professional judgement in a world where AI is already reshaping how texts 
are read, written, designed, revised and assessed. 

A new kind of exam for a new kind of classroom 

The written exam in Danish for FCT is built around a close relationship between Danish subject didactics and 
technological literacy. It consists of a four-day laboratory part followed by a six-hour on-site written exam. The 
laboratory gives students time to work with a practice-based case, theoretical texts and the development of a 
digital product. The on-site exam then builds on the same overall context and asks students to analyse and 
evaluate pupil-produced multimodal texts, formulate formative feedback and connect their response to 
teaching. 

In the 2026 exam material, the case focuses on interactive storytelling, coding and Twine in a future 7th grade 
Danish classroom. Students must argue why pupils should work with interactive narratives, how Danish as a 
school subject is understood in this kind of design, and how literacies, multimodality, language, coding and 
technological understanding can be brought together without losing the core of the subject. 

This makes the exam highly contemporary. Pupils today do not only meet texts as printed pages. They meet 
texts as interfaces, links, choices, images, systems, prompts, platforms and interactive environments. The exam 
therefore asks future teachers to work with an expanded concept of text — one where meaning is created 
across verbal language, visual design, navigation, structure and user interaction. 

AI is allowed — but not invisible 

The most striking element is the regulated use of generative AI. In the laboratory part of the written exam, AI 
is permitted. In the on-site written exam, it is not. This distinction is important. It allows students to explore AI 
as part of a longer design, writing and production process, while still preserving a controlled exam situation 
where individual analytical performance can be assessed without AI support. 

When AI is used, students must submit documentation as an appendix. This includes a critical reflection on the 
chosen AI tools, prompt and chat histories, and a short reflection on the writing and productionprocess. The 
purpose is not simply to “declare” AI use in a formal sense. The purpose is to make the student’s professional 
choices visible. 

Why was this AI tool selected? What was it used for? What was rejected? How were outputs evaluated? Where 
did AI help, and where did it risk weakening the academic or didactic quality of the work? 

These questions are crucial because they shift the focus from detection to judgement. The exam does not 
attempt to pretend that AI does not exist. Nor does it surrender the assessment to AI-generated output. Instead, 
it treats AI use as something that must be made transparent, examined and discussed. 

Critical reflection as a professional competence 

The FCT AI guidelines are built around principles such as reliability, honesty, respect and responsibility. Students 
must be able to verify information, be open about their use of AI, consider ethical consequences and take full 
responsibility for the final product. 



This is a demanding model, because it does not reduce AI to a technical shortcut. It asks students to demonstrate 
academic integrity and professional independence while using powerful tools that can support brainstorming, 
language revision, summarising, feedback, image production or experimentation. 

In that sense, the AI documentation becomes more than an appendix. It becomes a window into the student’s 
thinking. It can show how the student frames a problem, tests alternatives, evaluates suggestions, improves 
prompts, identifies limitations and makes independent decisions. 

For future teachers, this is essential. They will not only need to use AI themselves. They will need to guide 
pupils in responsible and meaningful use of AI. They will need to understand when AI supports learning, when 
it hides learning, and when it risks narrowing pupils’ language, imagination or critical agency. 

The teacher is no longer the only brain in the room 

The exam reflects a broader development in FCT: teaching is no longer imagined as a space where 
knowledge flows from teacher to pupil through stable materials and predictable tasks. Instead, the 
classroom is understood as a dynamic environment where teachers, pupils, texts, technologies and digital 
systems all participate in shaping learning. 

As Lise Dissing Møller, coordinator and teacher at Future Classroom Teacher, puts it: 

“Over these eight years, we’ve had to completely rethink what it means to teach. We’ve created a culture where 
the teacher is no longer the only brain in the room.” 

This does not make the teacher less important. On the contrary, it makes the teacher’s professional judgement 
even more important. When AI, multimodal tools and interactive platforms enter the classroom, the teacher 
must be able to design learning environments where technology strengthens — rather than replaces — subject 
knowledge, creativity and critical reflection.  

From Twine to teacher judgement 

The exam’s focus on Twine and interactive narratives is a strong example of this balance. Twine is not included 
merely because it is digital. It is included because it invites pupils to think about narrative structure, reader 
choices, links, consequences, coherence and multimodal meaning-making. 

When pupils create interactive stories, they must consider how a text changes when the reader is allowed to 
choose a path. They must work with plot, conflict, endings, linguistic precision and textual cohesion. At the 
same time, they must understand how digital structures shape meaning. A link is not just a technical function; it 
is also a sign, a narrative possibility and a didactic choice. 

This is exactly the kind of complexity the FCT exam asks students to handle. They must argue for a didactic 
design, create a digital product, analyse pupil texts and formulate feedback that supports both language 
development and technological understanding. 



An exam that points forward 

The FCT exam model is important because it does not treat AI as a threat to education in itself. It treats uncritical, 
undocumented and unreflective AI use as the problem. That distinction matters. 

By allowing AI in a clearly defined part of the exam, FCT creates a space where students can practise the kind 
of judgement they will need as teachers. They must learn to work with AI without outsourcing their thinking. 
They must learn to document their process without reducing documentation to bureaucracy. And they must 
learn to connect technology use to the central questions of Danish didactics: What is a text? What is language? 
What does it mean to read, write, interpret, create and respond in a digital culture? 

This makes the exam more than a practical adjustment to new technology. It is a pedagogical statement. Future 
teachers need to be prepared for classrooms where AI is present, whether schools feel ready or not. The task 
is therefore not to choose between technology and subject knowledge, but to educate teachers who can bring 
them into a critical and constructive relationship. 

FCT’s new exam format is a first step in that direction. It shows that AI can be part of an exam without becoming 
the exam. What is being assessed is still the student’s independent professional competence: the ability to 
analyse, design, create, evaluate, reflect and take responsibility. 

That may be one of the most important competencies for future teachers in the years to come. 

Author: Lise Møller 
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Spain 

University of Burgos opens a Future Classroom Lab to strengthen teacher education 

 

The Faculty of Education at the University of Burgos has inaugurated its new Aula del Futuro (Future Classroom 
Lab), in an event that underlined the strong institutional support for this initiative, with the presence of the 
Mayor of Burgos, the Rector of the University of Burgos, the Dean of the Faculty of Education, the Provincial 
Director of Education in Burgos and a representative from INTEF, Spain’s National Institute for Educational 
Technologies and Teacher Training. The new learning environment has been designed to promote active 
methodologies, flexible spaces and the meaningful pedagogical use of technology in teacher education. 

With this initiative, the University of Burgos becomes the first university in Castilla y León and the sixth in Spain 
to receive the Sello Aula del Futuro, a quality recognition awarded by INTEF. This distinction recognises 
educational institutions that demonstrate a strong commitment to active methodologies, flexible learning 
spaces and the transformative use of digital technologies.  

The new space is organised around different pedagogical action zones — Develop, Explore, Interact, Present, 
Create and Investigate — enabling future teachers to work collaboratively, experiment, design learning 
experiences, produce digital content and present their results. Its flexible furniture and technological resources, 
including virtual reality equipment, robotics, audiovisual production tools and a chroma key area, are not an end 
in themselves, but a means to support new ways of teaching and learning. 

The opening of this Future Classroom Lab is especially relevant because it brings the Aula del Futuro model 
into initial teacher education. Future teachers need to experience, analyse and design learning in spaces that 
reflect the transformation already taking place in schools: more collaborative, inclusive, creative and 
competence-based environments where technology is used with clear pedagogical purposes. 



At the same time, the initiative strengthens the link between Initial Teacher Education (ITE) and Continuing 
Professional Development (CPD). By connecting university training with the approaches promoted through the 
Future Classroom Lab network, the University of Burgos helps build continuity between the preparation of new 
teachers and the ongoing professional learning of practising educators, bridging the gap between initial teacher 
preparation and lifelong professional development. 

The Aula del Futuro at the University of Burgos is therefore more than a physical classroom. It is a space for 
innovation, research, experimentation and collaboration, aimed at inspiring future teachers and supporting a 
broader transformation of educational practice. 

Author: Miguel Vila García 
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Finland 

Learning Together: Insights from the Finnish FCLab Study Visit to Tallinn 

 

The Finnish FCLab network organised a study visit to Tallinn, Estonia, bringing together educators to explore 
current developments in AI in education and reflect on their implications for the Finnish context. The visit was 
designed not only as an opportunity to observe innovative practices, but as a collaborative learning experience 
grounded in the network’s core principles. 

A network approach to professional learning 

Within the Finnish FCLab, study visits are an integral part of a broader ecosystem of peer learning, co-creation 
and knowledge sharing. The Tallinn excursion exemplified this approach: participants continuously reflected on 
how observed practices could be interpreted, adapted and implemented in their own schools. 

This reflects a key strength of the FCLab network—its ability to transform individual experiences into shared 
understanding. As highlighted in network discussions, community, collaboration and the joint development of 
practices are central to its impact.  

AI as a pedagogical question 

A central theme of the visit was artificial intelligence and its growing role in education. Estonia’s large-scale AI 
initiatives, particularly the AI Leap programme, provided concrete examples of how AI can be integrated 
systematically at national level. 



From the Finnish perspective, however, the discussions focused less on technology itself and more on 
pedagogy. Drawing on the “human-first” approach to AI in teaching, participants examined how learning can 
remain meaningful in an increasingly AI-driven environment. 

Key reflections included: 

• AI should support thinking, not replace it 
• discussion, reflection and active participation remain essential 
• efficiency alone does not equal learning 

These discussions reinforced a shared understanding: the challenge of AI in education is fundamentally 
pedagogical. 

Learning from Estonia – and adapting locally 

The Estonian AI Leap initiative offered valuable insights into building a coherent, system-level approach to AI. 
Its focus on equal access, critical AI literacy and responsible use resonated strongly with Finnish participants. 

Rather than copying models directly, the Finnish FCLab approach emphasised critical adaptation. Participants 
analysed how similar principles could be applied within Finnish schools, taking into account differences in 
curriculum, culture and pedagogical traditions. 

This reflective process was a central part of the visit: observing, questioning and rethinking—not simply 
adopting. 

Author: Sampo Forsström 
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France 

Campus Numeria: technological innovation supporting pedagogical innovation 

 

The official inauguration of Campus Numeria on 11 June 2026 marks an important milestone in the development 
of new spaces dedicated to digital education. Located within the Futuroscope site, the campus aims to support 
pupils, teachers, families and professionals in understanding digital issues and developing the skills needed to 
thrive in an ever-evolving technological environment. 

One of Campus Numeria's distinctive features is its strong focus on immersive technologies. Virtual reality, 
augmented reality and a range of experimental environments are central components of the learning experience 
offered to visitors. These technologies make it possible to create learning situations that would be difficult to 
reproduce in a traditional classroom setting, opening up new opportunities to explore, simulate and better 
understand complex phenomena. However, immersive technologies are not viewed as an end in themselves, 
but rather as tools designed to support clearly defined educational objectives. 

What makes this hub unique is that it is both a discovery space and a learning environment where participants 
are invited to experiment, manipulate, question and understand digital tools and practices through a range of 
thematic learning pathways. The topics covered include digital citizenship, online wellbeing, robotics, artificial 
intelligence, cognitive sciences and careers in the digital sector. The objective is not only to engage with these 
technologies through hands-on activities, but also to reflect on the challenges and implications of their growing 
presence in our daily lives. 

Alongside the programmes designed for pupils, training sessions for teachers, school leaders, teacher trainers 
and other education professionals are organised by the Regional School for Continuing Professional 
Development. In this way, Campus Numeria contributes to the development of digital literacy among teachers, 
education leaders, pupils and families, providing information and learning experiences tailored to the needs and 



levels of each audience. The aim is not simply to develop competent users of technology, but also to foster 
informed citizens who are able to exercise critical judgement and make well-informed decisions. 

This ambition is accompanied by a strong commitment to ethical considerations. Campus Numeria has 
established an independent Ethics Committee whose role is to support the development of the project and 
provide guidance on the use of digital and immersive technologies. Its work addresses a range of issues, 
including the pedagogical and scientific quality of the learning pathways, data protection, inclusion, equity of 
access, users' wellbeing, the prevention of risks associated with screen use, and the protection of children's 
rights. At a time when artificial intelligence and immersive technologies are playing an increasingly important 
role in education, this approach helps to build trust and ensure that technological innovation remains aligned 
with the public interest. 

At the intersection of education, research and innovation, Campus Numeria highlights the importance of 
educational policies that support the development of digital skills. It provides a valuable setting for 
experimentation and reflection on the teaching practices of tomorrow, while reminding us that technological 
innovation only achieves its full potential when it serves learning and empowers individuals. 

Author: Isabelle Dufrêne 
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Israel 

Integrative STEM in Contemporary Elementary Education: A National Initiative 

Concludes Its First Year 

 

On June 7, 2026, educators, school leaders, principals, supervisors, headquarters staff, and partners from across 
Israel gathered at the Yitzhak Rabin Center in Tel Aviv to mark the conclusion of the first year of the 
“Contemporary Elementary STEM” initiative, a national effort led by the Elementary Education Division in 
collaboration with the R&D Unit of the Innovation and Technology Administration at the Ministry of Education. 
The initiative seeks to reimagine STEM learning in elementary schools through an integrative, relevant, and 
future-oriented approach, connecting scientific and technological knowledge with real-life contexts, community 
challenges, and emerging global trends. 

Its scale reflects both strong demand and deep impact: more than 570 schools applied to the open call, of which 
116 were selected, representing a wide geographic spread from Majdal Shams in the north to Yeruham in the 
south. Alongside this, the initiative reached hundreds of thousands of students and supported tens of thousands 
of educators in developing competencies in artificial intelligence and integrative STEM learning. 

The event opened with welcoming remarks by Hanna Lalush, Head of the Elementary Education Division, who 
highlighted the connection between the Contemporary Elementary approach and the vision of Integrative 
STEM. A key part of the event was the presentation of insights and data from the year’s activities by Dr. Ayelet 
Gonen from the R&D Unit at the Ministry of Education, showcasing both the breadth and depth of the work 
carried out in schools.  The projects explored a wide range of themes, including sustainability, smart agriculture, 
renewable energy, digital technologies, inclusion, entrepreneurship, and community-based problem solving, 
reflecting a rich and diverse interpretation of integrative STEM learning. Many of these initiatives were rooted 



in authentic, real-world challenges drawn from students’ immediate environments—demonstrating a powerful 
shift toward learning that is relevant, inquiry-based, and connected to everyday life. 

The event program included a keynote lecture by Dr. Yael Tsuri from the R&D Futures Institute titled “Children 
from the Future: How to Teach What Doesn’t Have a Name Yet?”. Dr. Tsuri challenged educators to rethink the 
purpose of education in an era shaped by rapid technological change. She addressed the emerging “Beta 
Generation”, learners growing into a world increasingly influenced by artificial intelligence and intelligent 
systems, and emphasized the need to move beyond teaching technology as a tool. Instead, she called for 
preparing students to navigate, question, and shape a complex and evolving reality, developing not only STEM 
literacy but also agency and resilience. 

Following the plenary sessions, the event transitioned into a rich and diverse poster exhibition, where each 
school showcased the STEM initiatives it had explored throughout the year. This central space became a 
dynamic arena for professional dialogue, enabling educators to exchange ideas and learn directly from one 
another’s experiences.  

Participants then returned to the main hall for a structured peer-learning session centered on roundtable 
discussions. In these mixed groups, schools engaged with peers they had not previously met, introducing 
themselves, presenting their initiatives, and reflecting on both strengths and challenges. The discussions also 
encouraged participants to share inspiring projects they had encountered during the poster exhibition, 
highlighting ideas that could be adapted to their own contexts. 

The event concluded with a moment of recognition, as certificates were awarded to participating schools for 
their commitment to innovation and their contribution to shaping new models of learning. Beyond this formal 
closing, the atmosphere was distinctly forward-looking. The reflections shared throughout the day emphasized 
that this first year represents only the beginning of an ongoing journey—one characterized by continued 
experimentation, growth, and refinement. The work generated an ongoing stream of ideas, experiences, and 
possibilities, opening pathways for further development and expansion.  The next phase of the “Contemporary 
Elementary STEM” initiative is already on the horizon, aiming to deepen integration, expand participation, and 
further align learning with the demands of a rapidly changing world. More details about its continuation are 
expected to be shared in the near future. 

Author: Karina Batat 
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Italy 

Meli Future Learning Lab: Flexible Spaces for an Innovative School 

The Meli Future Learning Lab, officially inaugurated on 29 October 2025 at the Liceo Classico Internazionale 
Statale “Giovanni Meli” in Palermo and developed in collaboration with INDIRE, represents a centre for 
educational innovation in Sicily, designed to promote active methodologies, experimentation and training. 

Conceived and created as an integrated system of flexible, modular and technologically advanced spaces, since 
the beginning of its activities it has been used both for teacher training and for diversified learning experiences 
involving students from our school and from other institutions. 

For teachers, the Meli Future Learning Lab is a place for professional development, discussion and 
methodological co-design. For students, it is an environment where they can learn through experience, 
collaboration, creativity and the conscious use of technologies. 

RoboLab, TechLab, SoundLab, DebateLab, Agorà, Informal Space and Aula Green make it possible to design 
interdisciplinary and participatory learning paths, continuously reshaping the environments and turning the Lab 
into a living space, capable of adapting to different educational, creative and communicative needs. A learning 
path may begin in the TechLab, develop in the RoboLab, be enriched in the SoundLab, be discussed in the 
DebateLab and finally be presented in the Agorà. 

The flexibility of furniture and technologies allows the spaces to shift from more strictly educational uses to 
expressive, collaborative and performative modes: the same areas can host workshop-based lessons, 
cooperative work, debate activities, robotics experiences, multimedia productions, podcasts, exhibitions, events 
and theatrical or musical performances. 



The launch of these activities confirms the vocation of the Liceo Meli as an open, innovative school in constant 
dialogue with the local community. 

The Meli Future Learning Lab therefore stands as a space for learning, experimenting, creating and sharing, 
valuing tradition while looking ahead to the educational challenges of the future. 

Author: Massimo Belardinelli 
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Luxembourg 

Learning Across Spaces: Exploring the Role of Space in Professional Learning 

 

On 4 June 2026, educators and trainers gathered at IFEN in Walferdange, Luxembourg, for the pedagogical 
vernissage Learning Across Spaces. The event explored a central question for professional learning: How do 
spaces shape the way we learn? 

The vernissage was designed around IFEN’s quality criteria for effective professional development, highlighting 
how thoughtful learning design and intentional use of space can contribute to meaningful and sustainable 
learning experiences. Participants were invited to consider learning environments not simply as settings in 
which training takes place, but as active elements that influence engagement, collaboration, reflection, and 
motivation. 

Throughout the afternoon, participants experienced a variety of learning spaces that illustrated different 
approaches to supporting learning. These spaces were presented by Michael Fink (Germany), Bart Verswijvel 
(European Schoolnet, Brussels), and IFEN trainers Julia Strohmer, Charlotte van den Hove, Valérie Rossi, and 
Chris Krier (FCL ambassador). Together, they showcased how physical, digital, and mental spaces can be 
intentionally designed to align with the principles of high-quality professional development. 

A key objective of the event was to make IFEN’s quality criteria visible and tangible through concrete examples. 
Participants explored how learning spaces can foster active participation, encourage collaboration, support 
reflection, and create conditions for learner-centred professional development. Through direct exchanges with 
the facilitators, they gained insights into the pedagogical and methodological decisions underlying each 
learning environment. 



The event also provided valuable opportunities for collegial dialogue. Participants reflected on their 
experiences, shared perspectives, and discussed how the ideas presented could be transferred to their own 
training contexts. Beyond questions of spatial design, the discussions highlighted a broader professional 
development challenge: the evolving role of educators themselves. Designing powerful learning environments 
requires a shift in mindset: from being primarily providers of knowledge to becoming facilitators of learning. In 
this perspective, trainers and teachers are not at the centre of the learning process but act as guides who create 
the conditions in which learners can actively engage, collaborate, reflect, and construct knowledge. This 
development of professional posture emerged as a key theme throughout the event. 

The afternoon concluded with an inspiring keynote by Katharina Garth on the concept of “Space as the third 
educator.” Building on the experiences of the day, she explored the relationship between learning 
environments, educational quality, and professional identity. Her keynote highlighted that effective professional 
development is shaped not only by content and facilitation but also by the spaces in which learning occurs and 
by the attitudes of those who design and facilitate these experiences. 

The pedagogical vernissage demonstrated how IFEN’s quality criteria can be brought to life through intentional 
learning design. By connecting pedagogical principles with physical, digital, and mental learning spaces and by 
encouraging a shift from teacher-centred instruction towards a facilitative role focused on learning: the event 
offered participants new perspectives on creating engaging and impactful professional development 
experiences. The discussions and examples presented throughout the afternoon reinforced a shared 
understanding: high-quality learning emerges when space, pedagogy, and professional mindset are 
deliberately aligned. 

Author: Sarah Monfils 
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Malta 

Innovation Lab at the Directorate for Digital Literacy and Transversal Skills 

 

In line with our ongoing mission to remain at the forefront of emerging educational technologies, significant 
investment has been directed towards the upgrade and expansion of the Innovation Lab at the Directorate for 
Digital Literacy and Transversal Skills. This initiative reflects our commitment to fostering a dynamic 
environment that supports experimentation, creativity, and the practical application of innovative digital tools 
in education. 

As part of this upgrade, a wide range of new equipment and resources has been procured to enhance the Lab’s 
capacity and functionality. These additions are already being utilised by Directorate staff to support research, 
development, and innovation activities. Looking ahead, the upgraded facilities will also serve as a hub for 
professional learning workshops for school teachers, enabling educators to gain hands-on experience with 
emerging technologies and innovative pedagogical approaches. This dual focus ensures that the Lab functions 
not only as an internal innovation space but also as a bridge between policy, practice, and classroom 
implementation. 

The enhancement of the Innovation Lab has been further strengthened through our ongoing collaboration with 
various key players in the Ed Tech industry. These partnerships continue to play an important role in exposing 
the Directorate to cutting-edge educational technologies emerging from international start-ups and innovative 
ideas. As these collaborations continue to  mature, selected technologies showcased through these 
collaborations have also found a permanent place within the Lab. One such example is the Tiny Farm, which 
represents innovative approaches to sustainability, STEM learning, and experiential education. The inclusion of 
such equipment ensures that the Lab remains responsive to global trends while maintaining relevance to local 
educational contexts. 



In parallel with these developments, work was carried to finalise two key new spaces within the Innovation 
Lab: a dedicated podcast area and a fully equipped Maker Lab. These additions were designed to broaden the 
scope of the Lab and to support diverse forms of teaching, learning, and creative expression. 

The podcast area was developed as a flexible and accessible space that can be used by a variety of schools. 
When it was completed, it provided students and educators with the opportunity to create high-quality audio 
content, supporting initiatives related to digital storytelling, media literacy, communication skills, and student 
voice. This space will also continue to facilitate cross-school collaboration and the sharing of educational 
experiences, projects, and best practices through digital media. 

The Maker Lab represents a significant step forward in promoting hands-on, project-based learning across 
disciplines. Designed to accommodate a range of technologies and tools, the Maker Lab included various 
models of 3D printers, laser cutters, and fabrication tools. These resources will continue to enable students and 
teachers to move beyond conceptual learning, supporting the full creative process from initial idea and 
prototype development through to the production of final, tangible outcomes. The Maker Lab is intended to 
nurture innovation, problem-solving, and design thinking, while also encouraging collaboration and 
experimentation. 

Collectively, these upgrades reinforce the Innovation Lab’s role as a central pillar for educational innovation. By 
providing access to modern technologies, fostering partnerships with industry leaders, and creating spaces that 
encourage creativity and collaboration, the Lab is well positioned to support both current and future educational 
priorities. These developments underscore our commitment to empowering educators and learners alike, 
ensuring that schools are equipped to respond effectively to technological change and to prepare students for 
the demands of an increasingly digital and innovation-driven society. 

Author: James Callus 
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Moldova 

Moldova Digital Summit 

 

During the Moldova Digital Summit held on June 5–6, 2026, the National Center for Digital Innovations in 
Education Future Classroom Lab actively reaffirmed its role as a pioneer in modernizing the country's 
educational system. 

At their dedicated exhibition stand, the team showcased cutting-edge educational technologies, advanced 
digital solutions for interactive learning, and successful case studies implemented across model schools in the 
Republic of Moldova. Furthermore, as a co-organizer of the EdTech Moldova Forum 2026 held on June 6 at the 
Chișinău Arena, Future Classroom Lab in partnership with Tekwill in Every School brought together over 600 
educators and strategic partners to align educational policies with technology, focusing heavily on integrating 
Artificial Intelligence and scaling digital tools in classrooms. 

This impactful participation highlights the center's firm commitment to building a modern, tech-driven school 
environment adapted to 21st-century demands. 

Author: Victoria Belous 
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Norway 

Green Screen in Education 

We have developed and collected learning resources for Norwegian teachers who want to explore digital tools 
and innovative teaching methods. This resource introduces the use of green screen technology in the classroom. 

Green screen technology allows students to place themselves in different environments and create engaging, 
curriculum-based presentations. They can produce weather forecasts, news reports, historical role-plays, 
documentaries, explanatory videos, or presentations from locations they would otherwise never be able to visit. 
In this way, students can work with subject content in a more active, creative, and meaningful manner. 

In this short video, Norwegian teachers are introduced to the basics of using a green screen on an iPad. The 
video demonstrates how to set up a project, add background images or videos, record students, and save the 
final production. The resource is suitable for both beginners and teachers looking for new ideas for integrating 
digital technology into their teaching. 

Watch the video and explore how green screen activities can support creativity, communication, and subject 
learning in the classroom. 

Author: Marianne Hagelia 
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Slovenia 

When a region reinvents itself through learning 

 

In Zasavje, the smallest region of Slovenia, we asked ourselves a simple yet urgent question: How do we 
prepare young people for a future we can no longer predict? 

Our answer did not begin with a reform, but with a shift in perspective — towards the place where learning 
truly happens. 

In our regional learning hub PREPLET, the Future Classroom Lab (FCL) is taking shape not merely as a physical 
space, but as a catalyst for a new learning culture — in a region transitioning from its industrial past into a high-
tech, knowledge-driven future. 

From project to ecosystem 

Together with the Regional Development Agency of Zasavje, we co-created this vision through two intense 
days of dialogue, design and collaboration, supported by Bart Verswijvel (European Schoolnet, FCL). 

What emerged was not another project, but a shared realisation: Sustainable change in education does not 
come from isolated innovation — it comes from connected ecosystems. 

Through PREPLET, we are building exactly that: a regional learning ecosystem where 
schools, educators, researchers, industry and policymakers work as co-creators, not as separate systems. 



A learning space that belongs to everyone 

At the PREPLET workshop, we brought together stakeholders across the entire educational and societal 
spectrum — from early childhood to universities, from ministries to local communities, from educators to 
industry leaders. 

Two ideas became central: 

• PREPLET as a living lab for teachers 

A safe, open environment where educators experiment, reflect and co-develop innovative pedagogies 
before scaling them. 

• Knowledge as a shared public value 

Through a regional consortium, all schools are connected into a network where knowledge flows — 
across classrooms, institutions and generations. 

PREPLET is not owned by one institution. It is sustained by relationships, trust and shared purpose. 

When space changes pedagogy 

Introducing FCL is not about redesigning classrooms. It is about redefining learning. 

Through the philosophy of learning zones, space becomes an active partner in pedagogy: 

• enabling inquiry, 
• supporting collaboration, 
• encouraging creation, 
• and giving meaning to knowledge through presentation and reflection. 

This shift responds to a critical reality: Traditional teaching models, centred on content delivery, can no longer 
meet the needs of a rapidly changing world. 

Today’s learners need to: 

• think critically, 
• collaborate across disciplines, 
• adapt continuously, 
• and apply knowledge in real contexts. 

FCL creates the conditions where this becomes possible. 

Bridging education, industry and research 

Zasavje’s transformation into a region of high-value, low-carbon technologies is closely linked to learning. 



With partners such as the DUBT Centre (National Institute of Chemistry), working on battery technologies and 
hydrogen, we are bringing cutting-edge innovation directly into education. 

Because when learners engage with: 

• real challenges, 
• real technologies, 
• and real partners, 

they do not only gain knowledge — they gain direction, purpose and vision for their future. 

A European message 

The presence of Sofia Alves (DG REGIO, European Commission) reinforced an important insight: 

Just transition is not only economic — it is educational. 

Zasavje is increasingly recognised as a European example of how policy, pedagogy and place can align. 

Final reflection 

PREPLET, with FCL at its core, is not just an initiative. It is a commitment: 

• to learning as a driver of regional development, 
• to collaboration as a condition for sustainability, 
• and to young people as the architects of the future. 

This is not a project. This is how regions reinvent themselves through learning. 

Author: Nataša Grošelj 
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Türkiye 

Educators from 81 Provinces Attend Active Learning Training in Mersin 

 

As part of the Innovative Classrooms Project carried out by the Ministry of National Education's General 
Directorate of Innovation and Educational Technologies, the “Train-the-Trainer Program on Active Learning in 
Innovative Learning Spaces” was held in Mersin between 4–8 May 2026. 

The five-day program brought together Innovative Classroom Provincial Coordinators and trainer candidates 
from all 81 provinces of Türkiye. Participants explored innovative learning environments, active learning 
methodologies, technology integration, project development, and the effective use of digital tools in education. 

Through hands-on workshops and collaborative activities, educators enhanced their skills in designing and 
implementing active learning experiences in Future Classroom Labs and other innovative learning spaces. 

The training aimed to support the widespread use of technology-enhanced learning environments, strengthen 
student-centered teaching practices, and improve educators’ digital competencies while fostering collaboration 
and knowledge sharing among participants nationwide. 

Author: Ayşe SAYLIK 
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Nationwide Field Study Conducted on Innovative Classrooms 

 

As part of the Innovative Classrooms Initiative coordinated by the General Directorate of Innovation and 
Educational Technologies, a nationwide field study was conducted between 27 April and 8 May 2026 to 
evaluate the implementation and impact of innovative learning environments. 

The Innovative Classrooms Initiative aims to enhance the quality of learning environments, promote student-
centered and active learning, and support the development of 21st-century skills, particularly digital 
competencies. 

The study was carried out in 37 schools across 12 provinces representing 12 statistical regions of Türkiye. 
Surveys were administered to lower secondary (Grades 5–6) and upper secondary (Grades 9–10) students, 
teachers, and school administrators. A total of 3,782 students, 787 teachers, and 100 school administrators 
participated in the research. 

The research focused on students’ digital and 4C skills, teachers’ attitude and perceptions of self-efficacy 
towards using innovative classrooms, and administrators’ perceptions of innovative classroom practices. 

The findings will contribute to identifying good practices, assessing the effectiveness of Innovative Classrooms, 
and supporting the further development of innovative learning environments across the country. 

Author: Ayşe SAYLIK 
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